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Contacting Heartland Staff 
Region Districts Served Partnership 

Director 
Special 
Education 
Program 
Assistant 

Office Phone 
Number 

Office 
Location 

1 Carroll, Glidden-Ralston, Manning, 
Coon Rapids-Bayard, Audubon 
 

JoAnn Klocke Angela 
Johnston 

712-792-3102 
800-377-8115 

Carroll 

2 Panorama, Guthrie Center, Exira, 
Adair-Casey, West Central Valley 

David Stickrod Angela 
Johnston 

641-747-2212  
800-377-8413 

Guthrie 
Center 

3 Waukee, Van Meter, Earlham, 
Winterset 

Tinna Walberg LaRon 
Garlock 

515-993-4596 
800-375-5073 

Adel 

4 Perry, Woodward-Granger, Dallas 
Center-Grimes, Adel-DeSoto-
Minburn 

Misty 
Christensen 

Bess Wood 515-993-4596 
800-375-5073 

Adel 

5 Ogden, Boone, United, Madrid Charlie 
Johnson 

Beth Dedic 515-232-7583 
800-375-6817 

Ames 

6 Gilbert, Ames, Ballard Nina 
Rasmusson 

Ann Manahl 515-232-7583 
800-375-6817 

Ames 

7 Roland-Story, Nevada, Collins-
Maxwell, Colo-Nesco 

Steve Johns Beth Dedic 515-232-7583 
800-375-6817 

Ames 

8 North Polk, Ankeny, Bondurant-
Farrar 

Nikki Roorda Jason 
Volmer 

515-289-4575  
800-774-0388 

Ankeny 

9 Johnston, Urbandale, Saydel Rachelle 
Dawson 

Vicki 
Stumme 

515-270-9030 
800-225-0405 

Johnston 

10 West Des Moines, Martensdale-
St. Marys, Norwalk 

Anita 
Westerhaus 

Dee 
Horning 

515-270-9030 
800-225-0405 

Johnston 

11 I-35, Indianola, Carlisle, SE 
Warren 

Leanne 
Chapman-Thill 

Kathy 
Allison 

515-961-8191 
800-377-8413 

Indianola 

12 Knoxville, Pella, Twin Cedars, 
Melcher Dallas 

Dave Wood Amy 
Pickering 

641-842-2719  
800-670-4729 

Knoxville 

13 SE Polk, Prairie City Monroe, 
Pleasantville 

Mari Stirler Jennifer 
Gilmore 

515-289-4575  
800-774-0388 

Ankeny 

14 Newton, Colfax-Mingo, Baxter, 
Lynnville Sully 

Karla Jones Amy 
Pickering 

641-792-4870 
800-670-5740 

Newton 

Des Moines  Shelley Bosovich, Director of 
Special Education 

515-242-7714 Des 
Moines 

Heartland Central Office Staff* 
(Teaching and Learning) 

Administration 
Sheila King, Interim Chief 
Administrator 
Laura Gillon, Chief of Staff 
Grace Bargstadt, Director of 
Special Education 
Sharon Kurns, Director of 
Professional Learning and 
Leadership 
Dave Tilly, Director 
Innovation and Accountability 
Jim Verlengia, Director 
District Partnerships 

515-270-9030 Johnston  

*A complete directory of central office and regional staff can be found on Heartland’s website at www.aea11.k12.ia.us 
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6500 Corporate Drive 
Johnston, Iowa 50131-1603 

(515)-270-9030 
(800) 362-2720 

 
Sheila King 

Interim Chief Administrator 
 

Grace Bargstadt 
Director of Special Education 

 
Heartland Board Members 

Dr. Jane Bell 
Ms. Margaret Borgen 
Dr. Earl Bridgewater 
Mr. Bruce Christensen 
Dr. George A. Jackson 
Dr. Steven Rose 
Ms. Marcy Sparks 
Mr. Nels Turnquist 
Ms. Ann Wilson 

Heartland Offices 
Adel - (515) 993-4596 or (800) 375-5073 
Ames -  (515) 232-7583 or (800) 375-6817 
Carroll - (712) 792-3102 or (800) 377-8115 
Guthrie Center – (641) 747-2212 or (800) 377-8413 
Indianola - (515) 961-8191 or (800) 358-3582 
Johnston - (515) 270-9030 or (800) 362-2720 
Knoxville – (641) 842-2719 or (800) 670-4729 
Newton – (641) 792-4870 or (800) 670-5740 
Woodside (515) 289-4575 or (800) 774-0388 

 
 
Welcome to the 09-10 version of the Heartland Procedures At a Glance. You will notice that this year’s booklet is 
structured a bit differently. On page two you will find a flowchart outlining the types of meetings and decisions typically 
held and made for students in special education. Some meetings require the team to address questions of initial or 
ongoing eligibility. Other decisions require various types of decision-making, but eligibility for special education is not in 
question. The meetings and decisions in the front section of At A Glance are also organized this way. A new section has 
been added. On pages three through eight you will find a section called a Quick Forms Guide. These pages contain 
matrixes that should be helpful in determining in a quick fashion which forms are needed for a particular type of meeting 
or decision. This Quick Guide will refer you to pages with more explanation. We hope you find it helpful.  We thank our 
colleagues in AEA 10 for allowing us to incorporate their concept of a forms quick guide into our At A Glance. 
 
 

At A Glance Sections 
 
Meeting Categories Flowchart…………………………..  2 
Forms Quick Guide……………………………………… 3 
Procedures Guide At a Glance………………………….10 
IEP Meeting Agenda…………………………………….. 22 
IEP Components with Explanation……………………...23 
Demographics and Codes……………………………….37 

Manuals 
 http://www.aea11.k12.ia.us/spedresources/ 
 
At A Glace 
Iowa AEA State Procedures Manual 
Early Access Manual 
Data Based Decision Making Guide 
Web Resources: 

Iowa Guidance for Quality IEPs 
http://www.iepquality.iowa.gov 
IEP Tutorials 
http://www.aea11.k12.ia.us/prodev/iep/iep_toc/ 
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Procedures at a Glance 
Quick Forms Guide  

 
Form/Activity 
√ Form Required 
+ Required Under Conditions 

Disability  
Is  

Suspected 
(Page 10) 

Initial 
Evaluation 
(Page 10)  

Initial IEP 
Meeting 

(Page  11) 
 

Reeval 
No new 

assessments 
(Option #1) 
(Page 12) 

Reeval 
New 

Assessments 
(Option #2) 
(Page 12) 

Disability Suspected Form √     
Health Screen √     
Problem Analysis  √    
Intervention Plan  √    
Eligibility Worksheet  √  √   
Meeting Notice  √ √ √ √ 
Agreement to Excuse 
(If required member excused) 

  ✛ ✛ ✛ 

Consent for/Notice of Evaluation ✛   √ √ 
Educational Evaluation Report  √ √   
Procedural Safeguards Manual (At least 
once per year) 

√   √ √ 

Consent for Special Ed or Related 
Services 

  √   

Reevaluation (Page R)    √ √ 
Prior Written Notice ✛ √ √ √ √ 
IEP Page A Cover Page   √ √ √ 
IEP Pages B-G   √ √ √ 
IEP Additional Information   ✛ ✛ ✛ 
ESY Program Description 
(If ESY Needed) 

   ✛ ✛ 

Functional Behavior Assessment 
(If behavior is concern and assessment data 
needed, always updated before BIP) 

 
✛ ✛ ✛ ✛ 

Behavior Intervention Plan 
(If behavior requires) 

 ✛ ✛ ✛ ✛ 

Manifestation Determination  
(If discipline incident requires) 

     

Early Childhood Summary 
(Children 3-5) 

  ✛   

Early Childhood Setting Code 
(Children 3-5) 

  ✛   

Summary for Post Secondary Living, 
Learning, Working 

     

Justification for Special School 
(If considering Special School) 

  ✛ ✛ ✛ 

Individual Health Plan 
(If health indicates need) 

  ✛ ✛ ✛ 

Medicaid Authorization Form 
(If Medicaid eligible) 

  ✛ ✛ ✛ 

Authorization for Release of 
Information (When information needed) 

     

Authorization for Exchange of 
Information (When information needed) 

     

Working Together for Children √     
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Procedures at a Glance 
Quick Forms Guide  

Form/Activity 
√ Form Required 
+ Required Under Conditions 
 

Move In from 
Out of State 

(Page 13) 

Exit from All 
SE Services 
(Page 13) 

45 Day Trial 
Out of SE 
Services 

1st Meeting 
(Page 14) 

45 Day Trial 
Out of SE 
Services 2nd 
Meeting 
(Page 14) 

Disability Suspected Form     
Health Screen     
Problem Analysis     
Intervention Plan     
Eligibility Worksheet     
Meeting Notice √ √ √ √ 
Agreement to Excuse 
(if required member excused) 

+ + + + 

Consent for/Notice of Evaluation √ √  √ 
Educational Evaluation Report     
Procedural Safeguards Manual (At least 
once per year) 

√ √ √  

Consent for Special Ed or Related 
Services 

    

Reevaluation (Page R) √ √  √ 
Prior Written Notice √ √ √ √ 
IEP Page A Cover Page √ √ √ √ 
IEP Pages B-G √  √ + 
IEP Additional Information ✛  ✛ + 
ESY Program Description 
(If ESY Needed) 

✛    

Functional Behavior Assessment 
(If behavior is concern and assessment 
data needed, always updated before BIP) 

✛    

Behavior Intervention Plan 
(If behavior requires) 

✛    

Manifestation Determination  
(If discipline incident requires) 

    

Early Childhood Summary 
(Children 3-5) 

    

Early Childhood Setting Code 
(Children 3-5) 

    

Summary for Post Secondary Living, 
Learning, Working 

    

Justification for Special School 
(If considering Special School) 

✛    

Individual Health Plan 
(If health indicates need) 

✛    

Medicaid Authorization Form 
(If Medicaid eligible) 

✛    

Authorization for Release of 
Information (When information needed) 

    

Authorization for Exchange of 
Information (When information needed) 

    

Working Together for Children √    
Final Exit Form  √   + 
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Procedures at a Glance 

Quick Forms Guide  
Form/Activity 
√ Form Required 
+ Required Under Conditions 
 

Annual 
Review 

(Page 15) 

Amendment  
(Page 15)  

Adding 
Vocational 

Goal or 
Service 

(Page 16) 

Addition of 
Transportation 

(Page 16) 

Adding ESY to 
IEP 

(Page 16) 

Disability Suspected Form      
Health Screen      
Problem Analysis      
Intervention Plan      
Meeting Notice √ ✛ ✛ + + 
Agreement to Excuse 
(If required member excused) 

✛ ✛ ✛ + ✛ 

Consent for/Notice of Evaluation      
Educational Evaluation Report      
Procedural Safeguards Manual (At least 
once per year) 

√ ✛ ✛ ✛ ✛ 

Consent for Special Ed or Related 
Services 

     

Reevaluation (Additional 6 Questions)      
Prior Written Notice ✛ √ √ √ √ 
IEP Page A Cover Page √ √ √ √ √ 
IEP Pages B -G √ √ √ √ √ 
IEP Additional Information ✛ ✛    
ESY Program Description 
(If ESY Needed) 

✛ ✛ ✛  √ 

Functional Behavior Assessment 
(If behavior is concern and assessment data 
needed, always updated before BIP) 

✛ ✛ ✛ ✛  

Behavior Intervention Plan 
(If behavior requires) 

✛ ✛ ✛ ✛  

Manifestation Determination  
(If discipline incident requires) 

     

Early Childhood Summary 
(Children 3-5) 

✛     

Early Childhood Setting Code 
(Children 3-5) 

✛     

Summary for Post Secondary Living, 
Learning, Working 

     

Justification for Special School 
(If considering Special School) 

✛ ✛ ✛ ✛ ✛ 

Individual Health Plan 
(If health indicates need) 

✛ ✛ ✛ ✛ ✛ 

Medicaid Authorization Form 
(If Medicaid eligible) 

✛ ✛ ✛ ✛ ✛ 

Authorization for Release of 
Information (When information needed) 

✛ ✛ ✛ ✛ ✛ 

Authorization for Exchange of 
Information (When information needed) 

✛ ✛ ✛ ✛ ✛ 

 
 
 
 
 
 
 



 

 6 

 

 
Procedures at a Glance 

Quick Forms Guide  
Form/Activity 
√ Form Required 
+ Required Under Conditions 
 

Addition of goal or 
service at a Review 
or Amendment Mtg 

(Page 17) 

Addition of goal or 
service at a 

Reevaluation 
See Reevaluation  
Option#1 or #2 

Deletion of goal or 
service  (Services 

Remain) 
(Page 17) 

Exit Due to 
Maximum Age or 

Graduation 
(Page 18) 

Disability Suspected Form     
Health Screen     
Problem Analysis     
Intervention Plan     
Meeting Notice +  ✛ √ 
Agreement to Excuse 
(If required member excused) 

✛  ✛ ✛ 

Consent for/Notice of Evaluation +    
Educational Evaluation Report     
Procedural Safeguards Manual (At 
least once per year) 

✛  ✛ ✛ 

Consent for Special Ed or Related 
Services 

    

Reevaluation (Page R)     
Prior Written Notice √  √ √ 
IEP Page A Cover Page √  √ √ 
IEP Pages B- G √  √  
IEP Additional Information ✛    
ESY Program Description 
(If ESY Needed) 

✛    

Functional Behavior Assessment 
(If behavior is concern and 
assessment data needed, always 
updated before BIP) 

✛  ✛  

Behavior Intervention Plan 
(If behavior requires) 

✛  ✛  

Early Childhood Summary (3-5) +  ✛  
Early Childhood Setting (3-5) +  ✛  
Summary for Post Secondary 
Living, Learning, Working 

   √ 

Justification for Special School 
(If considering Special School) 

✛  ✛  

Individual Health Plan 
(If health indicates need) 

✛  ✛  

Medicaid Authorization Form 
(If Medicaid eligible) 

✛  ✛  

Authorization for Release of 
Information (When information 
needed) 

✛  ✛  

Authorization for Exchange of 
Information (When information 
needed) 

✛  ✛  

Final Exit Form    √ 
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Procedures at a Glance 
Quick Forms Guide 

Form/Activity 
√ Form Required 
+ Required Under Conditions 
 

Parent 
Request 
Initial 

Evaluation 
(Page 19) 

Parent 
Request 
Reeval   

(Page 19) 

Parent 
Request 

ESY 
(Page 19) 

 

Parent 
Revocation of 
Consent for 

Special Education 
and Related 

Services 
(Page 20) 

Disability Suspected Form    
Health Screen    
Problem Analysis    
Intervention Plan    
Meeting Notice √ √ ✛ 
Agreement to Excuse 
(If required member excused) 

Follow 
process 

for 
Disability 

is 
Suspected 
(page 8) 

✛ ✛ ✛ 

Consent for/Notice of Evaluation  √   
Educational Evaluation Report     
Procedural Safeguards Manual (At least 
once per year) 

 √ ✛ √ 

Consent for Special Ed or Related 
Services 

    

Reevaluation (Page R)  √   
Prior Written Notice  √ √ √ 
IEP Page A Cover Page  √ ✛ √ 
IEP Pages B-G  √ ✛  
IEP Additional Information  ✛ ✛  
ESY Program Description 
(If ESY Needed) 

 ✛ ✛  

Functional Behavior Assessment 
(If behavior is concern and assessment data 
needed, always updated before BIP) 

 ✛   

Behavior Intervention Plan 
(If behavior requires) 

 ✛   

Manifestation Determination  
(If discipline incident requires) 

    

Early Childhood Summary 
(Children 3-5) 

   ✛ 

Early Childhood Setting Code 
(Children 3-5) 

    

Summary for Post Secondary Living, 
Learning, Working 

   ✛ 

Justification for Special School 
(If considering Special School) 

 ✛   

Individual Health Plan 
(If health indicates need) 

 ✛   

Medicaid Authorization Form 
(If Medicaid eligible) 

 ✛   

Authorization for Release of 
Information (When information needed) 

 ✛   

Authorization for Exchange of 
Information (When information needed) 

 ✛   

Working Together for Children     
Final Exit Form    √ 
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Procedures at a Glance 
Quick Forms Guide 

Form/Activity 
√ Form Required 
+ Required Under Conditions 
 

Student 
Not 

Attending 
School 

(Page 20) 

Student 
Refusing 
Services 
(Page 20) 

Disability Suspected Form   
Health Screen   
Problem Analysis   
Intervention Plan   
Meeting Notice √ √ 
Agreement to Excuse 
(If required member excused) 

✛ ✛ 

Consent for/Notice of Evaluation   
Educational Evaluation Report   
Procedural Safeguards Manual (At least 
once per year) 

✛ ✛ 

Consent for Special Ed or Related 
Services 

  

Reevaluation (Additional 6 Questions)   
Prior Written Notice √ √ 
IEP Page A Cover Page √ √ 
IEP Pages B-G   
IEP Additional Information   
ESY Program Description 
(If ESY Needed) 

  

Functional Behavior Assessment 
(If behavior is concern and assessment data 
needed, always updated before BIP) 

  

Behavior Intervention Plan 
(If behavior requires) 

  

Manifestation Determination  
(If discipline incident requires) 

  

Early Childhood Summary 
(Children 3-5) 

  

Early Childhood Setting Code 
(Children 3-5) 

  

Summary for Post Secondary Living, 
Learning, Working 

✛ ✛ 

Justification for Special School 
(If considering Special School) 

  

Individual Health Plan 
(If health indicates need) 

  

Medicaid Authorization Form 
(If Medicaid eligible) 

  

Authorization for Release of 
Information (When information needed) 

  

Authorization for Exchange of 
Information (When information needed) 

  

Working Together for Children   
Final Exit Form √ √ 
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MEETINGS ADDRESSING ELIGIBILTY 
 

Action Under Consideration Activity Steps Forms Needed 
Disability is suspected •  Review school-wide or class-wide data 

comparing student in relationship to class or 
school data 

•  Review all documentation from building-level 
interventions/Interview relevant general 
education staff 

•  Review cumulative file  
*  Obtain health screening (review for hearing, 

vision, health) 
• Convene required participants for Disability 

Suspected meeting (general education teacher, 
LEA representative, AEA representative, parent) 

• Complete Disability Suspected form 
• Provide parent rights 
• If disability is suspected, obtain signed Consent 

for Evaluation  
• Set Eligibility for Special Education Services 

meeting date which must be held within 60 days 
from date the consent is received by LEA or 
AEA 

• If disability is not suspected and parents request 
an evaluation, a PWN must be provided 

• Consent for Evaluation, DSF and demographic 
sheet turned into regional office or DSF and 
PWN turned into regional office. 

 
 
 
 
 
 
√ Disability Suspected 

Form (DSF) 
 
√ Health Screening 
√ Consent for 

Evaluation 
√ Working Together       

for Children brochure 
√ Parent Rights 

brochure 
 
√ PWN 
 

Initial Evaluation for Special 
Education  

• Electronic notification issued to all doing 
evaluations 

• Complete problem analysis including system or 
class analysis when appropriate (Document in 
format chosen by practitioner). 

• Assure intervention design, implementation and 
monitoring, evaluate effectiveness of 
intervention 

• Collect information to rule out the impact of 
exclusionary factors on student performance 

• Collect any information not already available 
about discrepancy, progress (rate of growth) 
and need 

• Intervention form and graph turned into regional 
office with EER 

•  Educational Evaluation Report completed prior 
to eligibility determination meeting 

•  Meeting Notice is sent by the school 
•  Eligibility Determination Meeting held; may also 

conduct Initial IEP Meeting or reconvene and 
complete the Initial IEP within 30 days 

• Provide Parent Rights 
• Complete Prior Written Notice documenting 

eligibility decision 
 
 
 

√ Problem Analysis 
Documentation 

 
√ Individual or Group 

Intervention Plan 
 
 
 
 
 
√ Educational 

Evaluation Report 
√ Eligibility Data 

Worksheet 
√ Meeting Notice 
  Parent Rights 

brochure 
√ Prior Written Notice 
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PROCEDURES GUIDE AT A GLANCE 

MEETINGS ADDRESSING ELIGIBILITY 
 

Action Under Consideration Activity Steps Forms Needed 
Initial IEP Meeting •  Meeting Notice and Parental Rights are sent by the 

school 
•  Evaluation results reviewed as needed 
•  Entitlement determined 
•  IEP is developed including:  

• Strengths, preferences, interests 
• Parents’ concerns for enhancing their child’s 

education 
• Special considerations 
• Other information essential for development of 

IEP 
• Effect of the disability and functional 

implications 
• Post secondary expectations for living, 

learning, and working if appropriate 
• Course of Study  
• Current academic achievement and functional 

performance  
• Baseline 
• Measurable annual goals 
• Evaluation procedures 
• State of Iowa Core Content Standard 
• District standard and benchmark  
• Position(s) responsible 
• Milestones (for students using Alternate 

Assessment) 
• Special education services, activities, and 

supports  
• Extended year, transportation, PE, and district-

wide assessment  
• Least Restrictive Environment Considerations 

•  Complete Cover Page 
   (Photocopy of IEP provided to parent at meeting if 

requested) 
•  Complete Prior Written Notice form of proposed 

program (No distribution until Program Assistant 
approves) 

•  Obtain parent consent  
•  Submit IEP with Prior Written Notice form and a 

copy of the signed Parent Consent for Initial 
Special Education Placement into the regional 
office within 5 business days 

 

√ Meeting Notice 
√ Parental Rights 

brochure 
√ Agreement to Excuse 

if Needed 
√ Educational 

Evaluation Report 
√ Eligibility Data 

Worksheet 
√ IEP Pages A – G 
√ FBA and BIP (if 

Needed) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
√ Prior Written Notice 
 
 
√ Parent Consent for 

Initial Special 
Education and/or 
Related Services 
form 
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PROCEDURES GUIDE AT A GLANCE 
ADDRESSING ELIGIBILITY 

 
Action Under Consideration Activity Steps Forms Needed 

Reevaluation 
Option 1 – No new assessments 
anticipated or needed 
A new goal or service area may 
be added 

•  Student is identified as needing a reevaluation 
and data is collected 

• Consent for/Notice of Evaluation completed with 
parent prior to the Reevaluation Meeting 

•  Meeting notice and parental rights are sent by 
school 

•  Reevaluation IEP completed 
•  If adding a “new” goal or service area, provide 

progress & discrepancy data under Reevaluation 
Question #4 and include consideration of the 
“new” area or service in Questions 5 and 6 

• Prior Written Notice completed 
•  Reevaluation IEP is submitted to the regional 

office within five (5) business days 
 

 
 
 
 
√ Meeting Notice 
√ Parental Rights 

brochure 
√ Consent for/Notice 

of Evaluation 
√ Agreement to 

Excuse if needed 
√ IEP Pages A-G  
√ Reevaluation 

Questions Page R 
√ Prior Written Notice 
√ FBA and BIP (if 

Needed) 
√ ESY Program 

Description (if 
needed) 

Reevaluation 
Option 2 – New assessments are 
anticipated  
A new goal or service area may 
be added 

•  Student is identified as needing a reevaluation 
•  An IEP team member contacts the parent to 

discuss the need for new assessments 
•  Consent for/Notice of Full & Individual Evaluation 

form is completed with parent signature and 
turned into regional office.   

•  Electronic notification issued for evaluations  
•  Assessments are conducted 
• Meeting notice and parental rights are sent by the 

school 
• Reevaluation IEP is complete 
• If adding a “new” goal or service area, provide 

progress & discrepancy data under Reevaluation 
Question #4 and include consideration of the 
“new” area or service in Questions 5 and 6 

• Prior Written Notice completed 
• IEP is submitted to the regional office within five 

(5) business days 
 

 

 
 
 
√ Consent for/Notice 

of Full & Individual 
Evaluation  

 
 
 
 
 
√ Meeting Notice 
 
√ Parental Rights 

brochure 
√ Agreement to 

Excuse (if needed) 
√ IEP Pages A-G 
√ Reevaluation 

Questions Page R 
√ Prior Written Notice 
√ FBA and BIP (if 

needed) 
√ ESY Program 

Description (if 
needed) 
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PROCEDURES GUIDE AT A GLANCE 
ADDRESSING ELIGIBILITY 

 
Action Under Consideration Activity Steps Forms Needed 

Entitled individual who moves 
into an LEA from out of state 

•  Student moves into an LEA from out of state 
•  Principal confirms placement 
•  Begin providing services as described in the out of 

state IEP or write an Interim IEP 
•  Begin reevaluation process with review of existing 

data 
 
If no additional data are needed use Option #1 
If additional data are needed use Option #2 
 
 

 
 
 
 
 
 
 
See forms for  
Option #1 Page 12 
See forms for 
 Option #2 Page 12 

Exit from all Special Education 
services (Including deleting a 
support service when there are 
no other goals) due to 
completion of IEP goals. 
 

•  Meeting notice sent by the school 
•  Consent for/Notice of Full and individual Evaluation 

form is completed 
•  Reevaluation Questions Answered 
•  Prior Written Notice form is completed 
•  Cover Sheet is completed with appropriate exit 

code 
•  Page A, Reevaluation questions, Prior Written 

Notice, and Final Exit Form are submitted to 
regional office within five (5) business days 

 

√ Meeting Notice 
√ Agreement to 

Excuse if needed 
√ Procedural 

Safeguards 
√ Reevaluation 

Questions Page R 
√ Consent for 

evaluation form 
√ IEP Page A Cover 

Sheet 
√ Prior Written Notice 
√ Final Exit Form 
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PROCEDURES GUIDE AT A GLANCE 
ADDRESSING ELIGIBILITY 

 
Action Under 
Consideration 

Activity Steps Forms Needed 

45-Day Trial Out of 
all Special Education 
Services 
 
Initial Meeting 
 
 
 
 
 
45 Day Trial 
Completion Student 
No Longer Eligible 
 
 
 
 
 
 
 
 
 
 
 
 
45 Day Trial 
Completion Student 
Remains Eligible 

First Meeting•  
 Meeting notice and parental rights are sent by the school 
•  IEP meeting is held and a new IEP is rewritten or amended—

(See Meeting Determination Guide) (Appropriate goals must be 
in place.) 

•  Provide parent Prior Written Notice of 45 day trial reintegration 
•  No services are provided for a 45 day period of time (or until 

data indicates that services are needed) with the exception of 
progress monitoring 

 
Second Meeting 
•  Meeting notice, Consent for/Notice of Reevaluation and 

parental rights are sent by the school 
•  IEP meeting is held to review results of trial out period. (This 

meeting should be initiated at any point during the trial out 
period if student progress data indicates services are needed.) 

•  If the data indicates that the trial was successful: 
   •  Reevaluation Questions Answered 

•  Prior Written Notice form is completed 
•  Cover Sheet is completed with appropriate exit code 
•  Page A, Reevaluation questions, Prior Written Notice, and 

Final Exit Form are submitted to regional office within five 
(5) business days 

 
OR 

• If data indicates that the trial was not successful and services 
should be reinstated, a Reevaluation IEP should be completed 
to fully describe services and review current goals. A Prior 
Written Notice form is used to document reinstatement of 
services 

•  Submit to regional office within five (5) business days 
 
 

First Meeting 
√ Meeting Notice 
√ Agreement to Excuse  

(if needed) 
√ Parental Rights 

brochure 
√ IEP Pages A-G 
√ Prior Written Notice 
 
 
 
 
Second Meeting 
√ Consent for Notice of 

Evaluation 
√ Agreement for 

Excusal if needed 
√ Meeting Notice 
√ IEP Page A 
√ Re-evaluation 

Questions Page R 
√ Prior Written Notice 
√ Final Exit Form if all 

services are 
discontinued 

√ Consent for Notice of   
Evaluation 

√ Agreement for 
Excusal if needed 

√ Meeting Notice 
√ Reevaluation IEP 

Pages A-G, R 
(include six 
questions)  

√  Prior Written Notice 
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PROCEDURES GUIDE AT A GLANCE 

NOT ADDRESSING ELIGIBILITY 
 
Action Under 
Consideration 

Activity Steps Forms Needed 

Annual Review •  Meeting notice and parental rights are sent by the school 
•  Information for transition planning gathered if appropriate 
•  Student is prepared to participate in the meeting if appropriate  
•  IEP is developed including: 

• Strengths, preferences, interests 
• Parents’ concerns for enhancing their child’s education 
• Special considerations 
• Other information essential for development of IEP 
• Effect of the disability and functional implications 
• Post secondary expectations for living, learning, and 

working if appropriate 
• Course of study  
• Review of previous goals  
• Current functioning  
• Baseline 
• Goals  
• Evaluation Procedures  
• Iowa Core Content Standard 
• District standard and benchmark 
• Persons responsible  
• Milestones  
• Special education services, activities, and supports  
• Extended year, transportation, PE, and district-wide 

assessment  
• Least Restrictive Environment Considerations 

•  Complete Cover Page 
•  Submit IEP to regional office within five (5) business days 
•  IEP distributed by special education teacher once the IEP has 

been implemented. Copies mailed to parent, placed in special 
education file, and sent to resident district as appropriate. General 
education teachers are given copy or have access to a copy. 

√ Meeting Notice 
√ Agreement to Excuse 

(if needed) 
√Parental Rights 

brochure 
√ IEP Pages A – G 
√ FBA and BIP (if 

needed) 
√ Prior Written Notice (if 
needed) 

Amendment 
 

•  Make determination if it is appropriate to do an amendment—
(See Meeting Determination Guide)   

•  Determine if all school-based IEP team members and AEA 
Primary Contacts are in agreement of need for the amendment 

•  Contact parents by phone, e-mail, or other method of 
communication to explain proposed change and seek their 
agreement that the IEP be amended without a meeting.   

• If parents agree, open Web IEP and select Amendment 
Without a Meeting as type of meeting.  Make changes to IEP. 

•  Document notification of contact with parents on Page A  
•  Complete Prior Written Notice including team members 

agreement under Section 5 
• If parents do not agree, schedule IEP meeting and send 
appropriate meeting notices to all IEP members.  Conduct 
amendment meeting.   

• Complete Prior Written Notice 
• Submit to regional office within five days 

 

 
 
 
 
 
√ Agreement for 

Excusal (if needed) 
√ IEP Pages A-G 
√ FBA and BIP (if 

Needed) 
 
  
 
√ Meeting Notice (if 

meeting is held) 
√ Prior Written Notice 
 
√ Be sure to update 

entire IEP 
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PROCEDURES GUIDE AT A GLANCE 
NOT ADDRESSING ELIGIBILITY 

 
Action Under 
Consideration 

Activity Steps Forms Needed 

Adding a Vocational 
Goal/Service 

•  Meeting notice and parental rights are sent by the school 
•  Need is validated through transition assessment 
   information documented on page B of IEP 
•  Complete new IEP with new goal area/service  
•  Complete Prior Written Notice form and justify new 
    goal area 
 

√ Meeting Notice 
√ Agreement for Excusal 

(if needed) 
√ Parent Rights brochure 
√ IEP Pages A-G 
 
√  Prior Written Notice 

 
Addition of 
transportation  

•  Meeting notice and parental rights are sent by the school  
•  Meeting is held to determine need for service 
•  Review data using RIOT procedures 
•  If student is determined not to be in need of specialized 

transportation, document on Prior Written Notice to 
parent 

•  If student is determined to be in need of specialized 
transportation compete appropriate paperwork   

 
•   

√  Meeting Notice 
√  Parents Rights 

brochure 
 
√ Pages A-G updated 
√  Prior Written Notice 
 
 
 

•  Meeting notice and parental rights are sent by the school  
•  Amendment Meeting is held to determine need for ESY 
•  Review data using RIOT procedures 
•  Student determined to be in need of ESY (Amend Page 

G) 
•  Examine options for provision of service 
•  Complete ESY Program Description 
•  Document ESY decision on Prior Written Notice  
•  ESY Program Description form upload into associated 

files and Prior Written Notice are printed by regional 
secretary 

•  Submit IEP to regional office within 5 days 
•  The Primary Contact retains copy of ESY Program 

Description form 
 

•  Collect and record baseline data 
•  Provide services 
•  Record ending level of performance 
 

Addition of ESY to 
student IEP 
 
Considerations and 
decisions concerning 
ESY should be made 
60 calendar days 
before the potential 
interruption in 
educational services. 

•  Record performance level when school year resumes 
•  Record performance level after nine weeks 
•  Completed ESY Program Description form turned into 

regional secretary and coordinator of summer services 
 

√ Meeting Notice 
√ Agreement for Excusal 

(if needed) 
√ Parental Rights 

brochure 
√ Review and update 

Pages A-G 
 
√ ESY Program  

Description  
√ Prior Written Notice 
 
 
 
 
 
 
 
 
 
 
 
√ ESY Program 

Description 
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PROCEDURES GUIDE AT A GLANCE 

NOT ADDRESSING ELIGIBILITY 
 

Action Under Consideration Activity Steps Forms Needed 
Adding a Goal or Service Area 
at a review or amendment 
meeting  
 
 
 
 
 
 
 
 
 
 
 
 
 
Adding a Goal or Service area at 
a Reevaluation (see 
Reevaluation Option #1 or 
Option #2) 

•  Problem is validated 
•  Consent for/Notice of Full & Individual Evaluation 

form is completed and signed by parent only if 
new assessment data is required. 

•  Consent for/Notice of Full & Individual Evaluation 
form is turned into regional office (if appropriate) 

•  Assessments conducted if required 
•  Meeting notice is sent by the school 
•  Meeting is held to propose the new goal area 
•  Write new IEP with new goal area or amend a 

current IEP (See Meeting Determination Guide). 
Note if the current IEP is amended the annual 
and three-year date will not change. 

•  Documentation of discrepancy and progress 
should be noted on Page B under “Other 
information” 

•  Complete Prior Written Notice form and justify 
new goal area  

•  Full copy of IEP and Prior Written Notice form is 
submitted to the regional office within five (5) 
business days. 

√ Procedural 
Safeguards 

√ Agreement to 
Excuse (if needed) 

√ Consent for/Notice of 
Full and Individual 
Evaluation (if 
appropriate) 

√ Meeting Notice 
 
√ IEP Pages A-G  
√ FBA and BIP (if 

needed) 
 
 
√ Prior Written Notice 
 

Deleting Goal or Service Area 
when there are still services 
needed 
 

•  Data are available to indicate that goal has been 
met and services are no longer needed in that 
goal area 

•  Meeting notice and parental rights brochure are 
sent by the school 

•  IEP meeting held 
•  IEP is rewritten without that goal area or 

amended. Note that if the current IEP is 
amended the annual and three-year date will not 
change.  Note that the web IEP will not allow the 
deletion of a goal during an amendment.  Use the 
following work around: 

• In each text field on the Goal Page 
enter “see prior written notice” 

• Leave all checked boxes as they were 
•  Prior Written Notice completed documenting the 

data to support dropping the goal area 
•  Submit the IEP and Prior Written Notice to 

regional office within five (5) business days 

 
 
 
√ Meeting Notice 
√  Agreement to 

Excuse (if needed) 
√ Parental Rights 

brochure 
 
√ IEP Pages A-G 

(Note web IEP 
workaround for 
deleting goals during 
an amendment) 

√ FBA and BIP (if 
needed) 

√ Prior Written Notice  
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PROCEDURES GUIDE AT A GLANCE 
NOT ADDRESSING ELIGIBILITY 

 
Action Under Consideration Activity Steps Forms Needed 

Exit from all Special Education 
services because of graduation 
or reaching maximum age 

•  If student is graduating due to meeting maximum 
age, meeting notice is sent, meeting is held, 
Post-Secondary Summary is completed, and 
Prior Written Notice form is completed 
documenting termination of services.   

 
•  If student is graduating with a regular diploma, 

review goal areas and need for further services.  
Complete Prior Written Notice form if decision is 
reached to graduate the student.   

•  Cover Sheet is completed with appropriate exit 
code 

•  IEP team completes Post-Secondary Summary 
for Living, Learning, and Working form or SAR 
Support for Accommodations Request Form 

                                      OR 
• If the IEP team recommends continued 

programming for a student, an IEP should be 
developed. If the student chooses to exit services 
despite this recommendation, this should be 
indicated on the Prior Written Notice form.   

√ Meeting Notice 
√  Agreement to 

Excuse if needed 
√ IEP Page A 
√ Prior Written Notice  
√ Post-Secondary  
   Summary 
√ Final Exit Form  
 
√ Meeting Notice 
 
√ Prior Written Notice 
√ IEP Page A  
√ Post-Secondary  
   Summary or SAR 
√ Final Exit Form  
 
 
√ IEP Pages A-G 
√ FBA and BIP (if 

Needed) 
√ Prior Written Notice 
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PROCEDURES GUIDE AT A GLANCE 
PARENT REQUESTS 

 
Action Under 
Consideration 

Activity Steps Forms Needed 

Parent Requests Initial 
Evaluation 
 

Follow process for Disability is Suspected Page 10 
 

 
 
 

Parent Requests 
Reevaluation 
 
 

•  Meeting notice sent by the school 
•  IEP team meets including AEA personnel to develop 

Reevaluation IEP: 
 
• If additional assessments are needed, Consent for/Notice of 

Reevaluation form is completed with parent signature. 
Follow Reevaluation Option 2 process. 

 
• If additional assessments are not needed, complete 

Consent for/Notice of Reevaluation form accordingly. Follow 
Reevaluation Option 1 process. 

•  Submit to regional office within five (5) business days 

√ Meeting Notice 
√  Agreement to 

Excuse (if needed) 
 
√ Consent for/Notice 

of Full & Individual 
Reevaluation 

√ IEP Pages A-G 
√ Reevaluation 

Question Page R 
√ Parent Rights 

brochure 
√ Prior Written Notice 
 

Parent Requests for ESY •  Meeting notice and parental rights are sent by the school  
•  Meeting is held to determine need for ESY 
•  Review data using RIOT procedures 

•  If student is determined not to be entitled to ESY, 
provide Prior Written Notice of refusal to parent 

•  If student is determined to be entitled to ESY, follow 
procedures for addition of ESY (page 16) 

√ Meeting Notice 
√  Agreement to 

Excuse (if needed) 
√ Parental Rights 

brochure 
 
 
√ Prior Written Notice 

Parent requests for 
services, placements, 
etc. 

•  Meeting notice sent by the school 
•  IEP team meets to consider the parent’s request: 
 

•  If IEP team agrees that the request should be 
incorporated into the student’s IEP; then appropriate 
IEP paperwork is completed. 

 
•  If IEP team does not agree that the request is 

warranted, a Prior Written Notice of refusal must be 
completed. 

 
•  Submit to regional office within five (5) business days 
 

√ Meeting Notice 
 
 
√ IEP paperwork  
 
 
 
√ Prior Written Notice 
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PROCEDURES GUIDE AT A GLANCE 
STUDENT REFUSALS 

 
Student Not Attending School •  Take action to encourage school attendance  

• If student returns, document services or 
 changes on IEP, if needed. 
• If student does not return, convene IEP meeting.   

Document on Prior Written Notice the efforts 
made to encourage attendance and the student’s 
continued eligibility. 

• IEP team completes exit form (Post Secondary   
   Summary Optional)   
 

√  Meeting Notice 
√  Agreement to 

Excuse (if needed) 
 
√ Prior Written Notice 
 
√ Page A  
 
√ Final Exit Form 
 
√ Post Secondary 

Summary Form  
   (Optional) 

Student Refusal of Services  • Pursue appropriate avenues to ensure 
 participation including:  

• Notification of and enlistment of help from 
parents 

• Interview of student 
•  Review of the appropriateness of special 

education program 
• Document efforts to ensure participation in 

IEP 
• If student still does not participate in special 
 education program  

• Convene IEP team 
• Prior Written Notice completed 

documenting efforts to ensure 
participation, and students retention of the 
right to resume special education services 
in the future  

• IEP team completes exit form (Post 
Secondary Summary Form Optional)  

 
 
 
 
 
 
 
 
 
√  Meeting Notice 
√  Agreement to 

Excuse (if needed) 
√ Prior Written Notice 
 
√ Page A 
  
√ Final Exit Form  
 
√ Post Secondary 

Summary Form 
(Optional) 

 
Parent Revocation of Consent 
for Special Education & Related 
Service 

•  Parent provides written request to revoke   
consent for placement to LEA. 

 
•  Offer to hold a meeting with parents. Parents 

may decline to attend. 
 
•  Complete page A of IEP including Date of 

Meeting, indicate review IEP, duration to and 
from dates both the same as IEP meeting date 
and list participants (if applicable), Final exit code 
of RRT 

•  Complete PWN 
•  Complete ECO for preschool students 
•  Final Exit form 

√  Meeting Notice (if   
appropriate) 

√ Agreement to 
Excuse (if needed) 

 
 
√ IEP page A 
 
 
√ PWN 
 
√ ECO (if needed) 
√ Final Exit Form 
√ PSS (optional) 
√ Parent Rights 

brochure to parent 
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IEP MEETING AGENDA 
 
Note: The focus of an Individualized Education Program (IEP) meeting should be on the process, not the completion of the forms. 
Developing the Present Levels of Academic Achievement and Functional Performance (PLAAFP) collaboratively ensures the involvement 
of the family, student, and educators in planning the student's education. It is important that all team members come to the meeting 
prepared to share information and make decisions about the student's IEP (see section one of the State IEP Manual for additional 
information). The IEP should be completed at the meeting; reconvene if necessary.  
Prior to the Meeting: 
• Determine the purpose for the meeting 
• Collect necessary information (preferences, strengths, concerns, evaluation results, transition information, 

other) 
• Invite and prepare appropriate participants (parents, student, service providers, other district personnel, 

outside agency personnel) 
• Make every effort to ensure parent participation 
• Begin to fill out the draft IEP (only certain parts may be completed) 
• Arrange meeting space (best time and place, comfortable space, seating that promotes eye contact) 
During the Meeting 
• Offer beverages to everyone if they are available 
• Welcome participants, determine purpose, make introductions, and establish ground rules 
• Review parental safeguards  

• Consent issues surrounding evaluation 
• Independent educational evaluation 
• Prior notice 
• Behavior and discipline issues 
• Legal process options for disagreements 
• Attorney fees 
• Private school placement and FAPE 
• Confidentiality 
• Child's rights 

• Discuss and identify student strengths, interests, and preferences 
• Discuss and identify parent concerns for their child 
• Discuss the special considerations and decide if they will be included in the IEP 
• Describe and document transition assessments conducted if appropriate 
• Describe the effect of the disability and functional implications of the student’s skills on involvement and 

progress in the general curriculum 
• For students age 14 and older, use transition assessment information and student and family vision to 

determine the student’s post-secondary expectations for living, learning, and working as well as course of 
study 

• Discuss and determine results of the previous IEP (discuss exit and reintegration) 
• For each area of concern, identify current academic achievement and functional performance, baseline, 

goal, related post-secondary expectation(s), evaluation procedures, Iowa Core Content Standards, related 
general education standard and benchmark, position responsible, and major milestones or objectives (for 
students assessed through alternate assessment) 

• Discuss and determine special education services as they relate to the student's vision and goals 
• Discuss and determine least restrictive environment considerations (Discuss exit and reintegration) 
• Determine frequency and type of progress reports 
• Summarize and close the meeting 
• Give parents a copy of the IEP forms to take with them 
After the Meeting 
• Inform any participants not in attendance at the meeting of their IEP responsibilities 
• Ensure that all relevant general education teachers are aware of their responsibilities 
• Follow-up with participants to determine how the meeting went and receive input on how future meetings 

could be improved 
• If necessary, provide Prior Written Notice (an AEA staff member should have been at the meeting if major 

changes requiring prior notice were made) 
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PHASE 1 PRESENT LEVEL OF PERFORMANCE AND ACADEMIC ACHIEVEMENT  
AND FUNCTIONAL PERFORAMANCE (PLAAFP) PAGE B 

 
Component Explanation Examples 

Strengths, 
Interests and 
Preferences of 
this individual 

• First of four components that set the 
context of IEP discussions 

• Includes the student’s strengths, 
preferences, and interests that are 
relevant to educational planning 

• Strengths:  general things that the 
student is good at (not assessment 
information) and reflective of the 
student’s personality 

• Interests:  things, events, or people 
that evoke the student’s curiosity 

• Preferences: things, events or people 
that the student chooses over others 

• All three: strengths, interests, and 
preferences need to be included 

Strengths: 
√  has a strong work ethic 
√  good at maintaining friendships 
√  good at art activities 
 
Interests: 
√ is interested in fixing machines 
√ is interested in learning about animals 
√ has an interest in fashion 
 
Preferences: 
√ prefers to work by himself 
√ prefers spending time outside 
√ prefers hands-on activities 
 

Parents’ concerns 
for enhancing 
their child’s 
education 

• Second of four components that set 
the context of IEP discussions 

• Opportunity for parents to mention 
concerns or ideas they have for their 
student’s education 

• Record a summary of the discussion 
• Does NOT include a specific request 

for a service or support 
 

“Parents have concerns regarding Mario’s 
handwriting skills.  Building Assistance Team 
members will be contacted for problem solving on 
this concern.”   
 
“Emily’s parents are interested in receiving 
information on residential living options after high 
school.  A member of Emily’s IEP team will get 
information to Emily’s parents on these options.”  
    

Special 
considerations to 
be addressed in 
developing this 
IEP 
 

• Indicate Y or N for each item after 
considering whether the item needs to 
be addressed as part of the IEP 

• Behavior, Communication, Health 
may have more than one box checked 
Y 

Behavior 
Communication 
Health Needs 
Limited English Proficiency 
Braille Instruction 
Assistive Technology 

Other information 
essential for the 
development of 
this IEP 

• Summarize the discussion about any 
other information that is essential for 
developing the IEP 

• Write “none” if appropriate 
• Summarize transition assessment 

information here including data 
sources and implications for living, 
learning, and working. 

• Summarize data justifying the need to 
add a new goal or service area 
(progress, discrepancy) when 
appropriate. 

Any other IEP relevant information that may not 
be addressed through goals or services should 
be recorded here. 
 
“No other information” 

   
 
Note that there are two versions of Page B. The IEP for students ages 3-12 does not contain transition 
components. The version for students ages 13 through 21 contains specific prompts to ensure that all 

information is included.
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PHASE 1 PRESENT LEVEL OF PERFORMANCE AND ACADEMIC ACHIEVEMENT 
AND FUNCTIONAL PERFORAMANCE (PLAAFP) PAGE B 

 
Component Explanation Examples 

Describe the 
effect of this 
individual’s 
disability on 
involvement 
and progress 
in the general 
curriculum 
and the 
functional 
implications 
of the 
student’s 
skills.   

• Describe the effect of the individual’s 
disability on the pursuit of their vision 
and involvement and progress in 
general curriculum, activities, or post 
secondary expectations. 

• There is only one general curriculum, 
which is reflected in standards, 
benchmarks, and essential learnings. 

• Provide a broad description of how the 
student’s disability impacts his/her 
ability to generalize and apply skills 
learned to other situations and settings. 

Transition: For students 13 and older, 
include the effect on this individual’s 
pursuit of post secondary expectation 
including living, learning, and working. 

Anna’s disability is affecting her parents’ vision for 
Anna to improve her social skills. Her disruptive 
behavior also affects her ability to participate in the 
general education curriculum with same grade 
peers. Anna’s disability impacts all settings in school 
as well as her ability to make and maintain 
friendships outside the school setting.   
 
Meredith (age 4) participates in all age-appropriate 
activities with assistance, but her distractibility and 
low level of engagement affect her independent 
functioning.  Her disability requires 1:1 adult 
assistance and/or numerous prompts to participate 
in most school and home-based activities.  She will 
need continued layered support in order to benefit 
from skill instruction.   
 
John’s disability is affecting his acquisition of 
reading comprehension skills at the same rate as 
peers at his grade level. This impacts his progress 
in his content area classes where independent 
reading is required to learn new information. John 
plans to attend college and study to be a teacher. 
He will need guided practice with generalizing 
comprehension strategies into post-secondary 
educational and work settings.  Future adult living 
situations should not be affected by John’s 
disability.   

Based on 
transition 
assessments 
of students 
ages 13 and 
older, 
describe the 
post-
secondary 
expectations 
for living, 
learning, and 
working.   

• Based upon a transition assessment 
comparing student’s current skills, 
preferences, and interests with skills, 
preferences, and interests needed for 
future living, learning, and working 
expectations.   

• Must be a team decision that includes 
an anticipated result statement for 
each area of living, learning, and 
working 

• Write as observable behaviors 
• Should be more specific over time and 

drive the student’s course of study.   
• Must address all three living, learning 

and working 

“Based upon transition assessment discussion, 
Jennifer will attend a local community college and 
graduate with an associate’s degree in veterinary 
technology.  She then will work as a veterinary 
technician.  Jennifer will live in an apartment with a 
roommate.”   
 
“Ben will live in a supervised apartment setting with 
a roommate after graduation.  Ben will receive life 
skills training from the Supported Community Living 
Program.  He will continue to work at a grocery 
store at which he is currently employed and will also 
continue to receive services from a job coach as 
needed. “   
 
Note that Page B has been changed to provide 
specific prompts for all these components. Indicate 
if the area will be addressed later in the IEP by 
checking yes or no. 
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Course of 
study 

• Define coursework and activities in 
which the student will participate to 
achieve outcomes identified in the 
vision statement 

• If a detailed course of study is 
appropriate, attach and include as part 
of the IEP 

Transition: For students 13 and older,  
include projected date of graduation and 
a description of graduation requirements 
and courses and activities student will 
take to achieve outcomes. 

“Brody plans to graduate on schedule with peers in 
Spring 2009.  At this time, Brody has obtained 28 of 
the 46 credits required for graduation.  His courses 
will include a blend of core courses and vocational 
experiences. Brody needs to maintain a 2.5 GPA 
and complete college prerequisites to obtain 
admission to a post-secondary program in auto 
mechanics. Junior year, linkages will be made for 
job shadowing/work experiences in auto 
mechanics.” 
“Jamie will obtain a high school diploma with his 
class in Spring 2010. He has obtained 32 of 46 
required credits to graduate. He will receive 
resource support in organizational skills, including 
work completion.  He will take electives available to 
all students (personal development, industrial 
technology, and computer) to develop interests and 
abilities for future work.” 
 
Note that the Page B Web IEP has specific 
prompts for each of these components of the 
course of study. 
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PHASE 2 WELL-WRITTEN ANNUAL GOALS PAGE D 
 

Section Explanation Example 
Goal Number 
 

Each goal is assigned a number, starting with 
one.   

1, 2, 3, … 

Goal Area State the goal area. Reading, Communication, Mobility, etc. 
 

Iowa Core State the Iowa Core Content Standard and 
grade level benchmark related to this goal. If 
there is none – state “none”. 

Choose appropriate Iowa Core Content 
Standard from drop down menu. 

District Standard 
and Benchmark 

State the district standard and benchmark 
related to this goal. If there is no district 
standard or benchmark directly related to the 
goal, an extended benchmark should be used. 
These should be written out rather than using 
a code or numerical designation. 

Standard: To demonstrate competency in 
reading. Benchmark: Understand that 
letters can represent different sound and 
sounds can be represented by more than 
one letter or groups of letters. 
Extended Benchmark: Identifies symbols 
(e.g. letters/graphics/Braille/objects). 

Current Academic 
Achievement and 
Functional 
Performance 
(CAAFP) 

For each goal area: 
•  Describe what the student can and can’t do 

related to the specific goal area including: 
   √ current skill performance that guides 

instruction 
   √ current evaluation results 
   √ relevant district-wide assessment data 
•  Describe performance in comparison to 

general education peers (and standards) 
•  Provide a specific description of how the 

student applies and generalizes the goal 
related skills s/he has acquired to a variety 
of situations or settings 

•  Provide information detailed enough to 
make progress decisions 

•  For students 13 and older provide 
information specific to how student 
functioning in the goal area relates to 
postsecondary expectations. 

Zoey can compute basic addition and 
subtraction problems without regrouping; 
however, she is unable to consistently 
perform addition and subtraction 
computations requiring regrouping. Zoey 
displays an overall lack of number sense 
when making mental math calculations and 
using estimation.  This lack of number 
sense affects her math problem solving 
skills both in school and in real life 
situations at home and in the community.  
Zoey scored at the 7th percentile rank 
(Iowa) on the Total Math portion of the 
ITBS. Typical 3rd grade peers compute 21 
digits correctly in 4 minutes on a mixed 
math computation probe.  
 
Toby’s behavior does not meet standards 
defined by school policy (no peer 
aggression). He yells at, pushes, and hits 
other students when something angers him. 
When an adult intervenes and offers 
choices, Toby is able to follow prompts. At 
the current time, Toby needs to be 
supervised throughout the school day. Toby 
continues to need a positive behavior plan; 
see the attached crisis cycle worksheet for 
details on de-escalation procedures. Toby’s 
inability to deal with anger  in appropriate 
ways interferes with adult and peer 
interactions both in school and at home. 
This behavior also interferes with his ability 
to fully benefit from core instruction and 
gain necessary academic skills. Typical 
peers exhibit 0 aggressive acts per day 
requiring intervention from school 
personnel.  
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PHASE 2 WELL-WRITTEN ANNUAL GOALS PAGE  D 
 

Section Explanation Example 
Baseline This is the student’s current performance on the 

indicator that will be used to measure progress toward 
the goal.  It must be observable, measurable, and 
specific.  It must contain a number.  It should be directly 
linked to the evaluation procedures.  (The baseline 
should be measured in the same way the evaluation 
procedures indicate the goal progress will be 
measured.)  The baseline should also match peer 
comparison information stated in the CAAFP.   

Zoey computes 8 digits correctly in 4 
minutes on a 3rd grade mixed math 
probe.   
Toby averages 5 aggressive acts per 
school day.  Aggressive acts include 
yelling, pushing, or making other 
physically aggressive contact with a 
peer.    
Jamal reads 70 words correctly per 
minute in 4th grade reading material. 

Goal Statement of expected outcomes for the student from 
one year's instruction. Goals correspond to the 
PLAAFP/CAAFP. Goals should be ambitious (represent 
high expectations). Goals should reference the general 
curriculum, so progress toward expectations of the 
general curriculum can be assessed. For secondary 
students, each goal should be practical and relevant to 
the student’s age and remaining years in school.   
The goal includes the time frame of the goal period 
(indicated by an ending date), the conditions (when and 
how the student will perform), behavior (what the 
student will do), and criterion (the acceptable level of 
performance). 
• For students age 13 and over, indicate if this goal is 

related to post-secondary expectations in living, 
learning, and/or working (can be only one or more 
than one expectation).   

•  At least one goal or service/activity must be linked to 
each area of living, learning, and working unless it is 
clearly stated on page B that transition assessments 
do not indicate needs in this area. 

 

By February 1, 2007, when given one 
minute to read a passage from 4th 
grade level material (conditions), 
Jamal will read out loud (behavior) at 
a rate of 95 words with at least 95% 
accuracy (criterion). 
 
By October 15, 2006, Toby will exhibit 
0 aggressive acts per week for four 
consecutive weeks. 
 
In 36 instructional weeks, Sanjay will 
score 80% or better on a written retell 
rubric (see attached rubric) for four 
consecutive weeks.   
 
     Living   X Learning  X Working 

Evaluation 
Procedures 

Indicate how and how often progress will be measured. 
Progress toward a goal is monitored frequently (i.e., 1 
time per week), and repeatedly (i.e., using similar 
measurement strategies each week). A decision-making 
rule must be included.  Remember--copies of graphs 
and data summary sheets should be included in the 
student's permanent special education record. 

Jamal will read orally from a 4th grade 
level reading probe once weekly. 
Teacher will calculate wpm read 
correctly and will graph data weekly.  
The four-point decision rule will be 
used to analyze data.   
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PHASE 2 WELL-WRITTEN ANNUAL GOALS PAGE D 
 

Section Explanation Example 
Position(s) 
Responsible for 
Services 

Indicate the name and the position of the person(s) 
responsible for delivering instruction that addresses the 
goal and for monitoring progress toward the goal. If 
different positions are responsible, write the task and 
the position. Individual's names will not print on the final 
IEP. 
 

Special Education Teacher  
General Education Teacher 
SLP 
Occupational Therapist 

Major Milestones 
or Short-Term 
Objectives 
 

Major milestones or short-term objectives are required 
for students who take the Iowa Alternate Assessment.  
These should be aligned to alternate achievement 
standards.   

Short-Term Objective: By 
November 8, 2006,  Kayla will use 
her communication board to 
correctly answer 2 out of 4 “yes” or 
“no” questions related to a story 
she is shown. 

Progress Report An eligible individual’s parents must be regularly 
informed* of (1) their student’s progress toward the 
annual goals; and (2) the extent to which that progress 
is sufficient to enable the eligible individual to achieve 
the goals by the end of the year. If the method chosen is 
updated goal pages, complete this section by circling 
the number that best describes the progress and 
updating the progress monitoring graph. Provide a copy 
of these pages to parents. If another method is chosen, 
a copy must be maintained in the student’s special 
education records.  
 
* “Regularly informed” = at least as often as parents are 
informed of their nondisabled student’s progress 

11/07/05   1  2  3  4  5   
1= This goal has been met. 
2= Progress has been made 
toward the goal. It appears that the 
goal will be met by the time the 
IEP is reviewed. 
3= Progress has been made 
toward the goal but the goal may 
not be met by the time the IEP is 
reviewed. 
4= Progress is not sufficient to 
meet this goal by the time the IEP 
is reviewed. Instructional 
strategies will be changed. 
5= Your child did not work on this 
goal during this reporting period 
(provide an explanation to the 
parents). 
 

 



 

 29 

PHASE 3 DESCRIBE SPECIAL EDUCATION SERVICES PAGE F 
 

Section Explanation Example 

Indication of 
services, 
activities, and 
supports 

• As a team, determine those services, activities, and supports 
needed for the student to meet goals and receive FAPE.  
Indicate "yes" or "no" for each of the 11 options.  

• Every IEP written by a special education teacher must include 
specially-designed instruction  

Y  N  Specially designed 
instruction 

Y  N  Supplementary aids and 
services 

Y  N  Supports for school 
personnel 

Y  N  Support or related 
services 

 
Describe each 
service, activity, 
or support 

Any option indicated "yes" in the previous section must be 
described.  Label the box with the type(s) of service, activity, or 
support being provided. 

Specially Designed Instruction:  
Jason will receive math 
instruction through co-teaching 
in his math class.   

Provider(s) and 
when the 
service, activity, 
or support will 
occur.   

• Include a starting date for each service, activity, and/or support. 
• Write the name and position(s) of the people providing the 

service, activity, or support.   
• For all services (instructional, support, and related services), 

indicate the amount of time (in minutes) and how frequently 
(days per week or month) the service will be provided.   

• For activities and supports that are not provided on a regular 
basis, describe in terms of when they are to be provided (e.g., 
particular setting or condition, date or event, time of day). 

November 10, 2009 
Special Education teacher in 
collaboration with General 
Education math teacher 
√ 50 minutes daily during math 
class 
“During Science and Social 
Studies unit tests” 

Setting • Mark the setting(s) where the service, activity, or support will be 
provided by writing the specific amount of time (in minutes) for 
that setting.   

• A general education setting is a class that is open to all students, 
one in which students are not placed based on disability. 

•  Education through community experiences is not considered 
special education setting (removal) if the time is spent with 
people without disabilities.  Education in a workshop or training 
facility where the majority of people have disabilities is 
considered to be a special education setting. 

  _50    General education 
__0__  Special education 
__0__  Community 
Per_√_ Day     ___Week     
___ Month 
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PHASE 3 DESCRIBE SPECIAL EDUCATION SERVICES PAGE G 
 

Section Explanation Example 
Extended School Year Indicate "Yes" or "No" to indicate if extended school 

year services are needed.  If "Yes," write the goal 
area(s) that require ESY and indicate that the 
services are described on the attached ESY Program 
Description page(s).  See the program manual for 
guidance in making this decision.   
 

[] Yes  [  ] No 
Reading (See attached ESY 
Program Description page for 
specific information regarding 
these services.) 

Transportation Indicate "Yes" or "No" to indicate if specialized 
transportation services are required.  If "yes," check 
the appropriate choice(s) to describe the service and 
be sure to include transportation as a related service 
on Page F. 

[] Yes  [  ] No 
[] Special route  
[   ] Attendant services   
[] Specially equipped    
       vehicle  
[   ] Other 
 

Physical Education Indicate if the student will be receiving general, 
modified, or specially-designed physical education by 
checking the appropriate box.  If modified PE, write 
the description below.  Specially-designed PE  
services require a goal, and these services must be 
described on Page F of the IEP.   

[   ] General   
[   ] Modified 
[] Specially designed  

(Note: the need is 
reflected on Page B, a 
goal is written on Page D 
or E, and the service is 
described on Page F.) 
 

District-Wide 
Assessments 

Indicate if the student will be participating in district-
wide assessments without modifications or 
accommodations, with modification or 
accommodations, or through the state alternate 
assessment by checking the appropriate box.  
Describe any modifications or accommodations 
below.  If the student will be participating in the state 
alternate assessment, the team must indicate why 
the student cannot participate in the general 
assessment(s) and why the alternate assessment is 
appropriate for the student.   
 

[   ] Without modifications or 
accommodations  

[   ] With modifications or 
accommodations 

[] Through the state alternate 
assessment  
(Note: the special 
education teacher will 
follow the procedures 
outlined in the State of 
Iowa Alternate 
Assessment Educators 
Guide.) 
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PHASE 4 ADDITIONAL CONSIDERATIONS PAGE G 
 

Questions Explanation Examples 
Will this individual 
receive all special 
education services in 
general education 
environments? 

Answer “yes” when all services are in the 
general education setting (e.g., collaborative 
services, team teaching, etc.). Answer “no” if 
any services are in a special education 
classroom or setting. Explain why the student 
needs to receive these services in this setting.  

Bill requires instruction that is 
individualized to his skill level in reading 
and writing. Same grade peers no longer 
receive instruction on these skills as part 
of the general education curriculum. 
 
Michael needs structured break 
opportunities with minimal distractions 
after he completes tasks. These 
opportunities are better provided in a quiet 
setting. 

Will this individual 
participate in 
nonacademic 
activities with 
nondisabled peers 
and have the same 
opportunity to 
participate in 
extracurricular 
activities as 
nondisabled peers? 

This really asks two questions. First, will the 
student participate in nonacademic activities 
such as recess and lunch? Second, does the 
student have the same opportunities to 
participate in extra curricular activities as 
nondisabled peers? If the answer to either 
question is “no”, circle “no” and explain why on 
the lines below. Keep in mind that current case 
law indicates students with disabilities need to 
have the same access to extra curricular 
activities as nondisabled peers. 

Joelle cannot eat lunch with peers 
because she may become distracted and 
aspirate on her food. She has the same 
opportunities as peers to participate in 
extra curricular activities. 
 
Dillon will eat lunch in a small group 
setting with adult supervision, because 
data indicates he demonstrates increased 
physical outbursts in the cafeteria setting. 
He has the same opportunities to 
participate in extra curricular activities. 
 

Will this individual 
attend the school he 
or she would attend 
if nondisabled? 

Answer “no” if a student attends an integrated 
school but not his/her neighborhood school or 
typical attendance center. Explain why on the 
lines provided.  
 
Answer “yes” if the student is open enrolled. 

Sydney’s parents requested that she 
attend school in the XX district where she 
will be part of a classroom with peers who 
have similar disabilities and are 
developing similar skills. 
 
Karl needs a small group instructional 
setting to provide him with immediate 
behavioral feedback, intensive social skill 
instruction, and an opportunity to 
generalize and practice new skills in a 
variety of formats. The behavior disorders 
program offered at XX school matches his 
instructional needs.  

Will this individual 
attend a special 
school? 

If the student will attend a special school, mark 
“yes”. Complete and attach the special school 
form. The team from the student’s sending 
district/building should complete the special 
school form with the receiving team when the 
decision is first made to change placement.  
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TRANSITION THROUGHOUT THE IEP 
 

Component Explanation How to do it / Examples 
Preparation for the 
Meeting 

• Notify any potential adult service providers of the 
meeting after obtaining parent consent. 

• Prepare the student. 
• Prepare the parents.  
• Review the student's strengths, needs, interests, 

and preferences. 
• Collect assessment data using age appropriate 

transition assessments. (See Iowa Model for  
Transition) 
www.transitionassessment.northcentralrrc.org 

Prepare the student: 
•  Describe the meeting. 
• Have the student collect 

information prior to the meeting. 
• Have the student invite 

participants. 
• Identify and practice ways for the 

student to participate in the 
meeting. 

• Teach self-determination skills. 
• Collect assessment data through 

surveys, interviews, and review 
of records. Contact your primary 
contact or TC Consultant with 
questions. 

Transfer of Rights • Beginning at least 1 year before the student turns 
18, notify the student and parents that rights will 
transfer. 

• On the 18th birthday, notify parents and students 
that rights have transferred. 

• Document date on cover page. 
Place a copy of notification in the 
student's file. 

• If rights do not transfer, 
document reason. 

• See Transfer of Rights Brochure 
from AEA. 

Strengths, 
Interests and 
Preferences  

• This component sets the context of IEP discussions 
and transition planning. 

• Include the student’s strengths, preferences, and 
interests that are relevant to educational planning 
and future goals. 

• All three areas must be addressed. (Strengths, 
Interests, and Preferences) 

 

Strengths: 
• good at soccer 
• has good sense of humor 
• good at maintaining friendships 
Interests: 
• is interested in plants and 

flowers 
• is interested in fixing cars 
Preferences: 
• prefers to work alone 
• prefers outdoor activities 
• prefers reading over television 

Transition 
Assessments 

• Must be age appropriate 
• Conducted prior to each IEP meeting 
• Each area must be assessed (living, learning and 

working. 
• Sources for each must be listed. 
•  Results and implications must be summarized for 

each area of living, learning, and working. 

Only list the sources from which 
you actually acquired information 
for each area of living, learning, 
and working. Transition 
assessments completed and 
utilized in the development of the 
IEP include the following: 
interviews with Paul, his parents, 
and teachers, reviews of DWA 
data, and progress monitoring data 
collected during the 2008-09 
school year. 
Living: Paul acquires and attains 
skills in the areas related to living 
at the same rate as his peers. 
Assessments do not indicate a 
need for services in this area. 
Learning: Paul has significant 
difficulty learning new academic 
skills. His study skills are not at the 
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same level as peers. He will need 
a great deal of assistance to 
pursue his goal of attending a four 
year college. 
Working: Paul’s work habits and 
interpersonal skills are 
commensurate with peers, but his 
skills in areas like reading and 
writing interfere with his ability to 
do many jobs he is interested in. 
He needs to explore more jobs and 
advocate for his own 
accommodations. 

Effect of the 
Disability 

• Describe the effect of the individual’s disability on 
the pursuit of their post-school expectations, as 
well as involvement and progress in the general 
curriculum. Include the functional implications of 
the student’s skills. 

 

John’s disability affects his 
acquisition of reading skills at the 
same rate as same-grade peers. 
This impacts his progress in his 
content area classes where 
reading is required to learn new 
information. John plans to attend 
college and study to be a teacher. 
He may need accommodations 
due to his reading skills while he is 
in college. His reading level may 
impact his choice of grade level 
and content to teach. 
 

Post secondary 
expectations for 
living, learning, 
and working 

• Include statements addressing all three areas: 
living, learning, and working. 

• Statements must reflect outcomes rather than 
process. 

• For each area be sure to check the appropriate Y 
or N box. 

Crystal will live in a supported 
living situation with assistance with 
budgeting and finance. She will 
continue to participate in adult 
learning opportunities provided 
through local community 
education. (Areas like cooking and 
recreational hobbies.) Crystal will 
be employed in the community in 
a food service job with support 
from a job coach until she is 
independent.   
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TRANSITION THROUGHOUT THE IEP 
 

Component Explanation How to do it / Examples 
Course of 
study 

• Define coursework and activities in which 
the student will participate to achieve 
outcomes identified in the vision 
statement.  Include projected date of 
graduation and description of 
graduation requirements. 

• If an updated detailed course of study is 
appropriate, attach and include as part 
of the IEP. 

 

Brody plans to graduate on schedule with 
peers in Spring 2009.  At this time, Brody has 
obtained 28 of the 46 credits required for 
graduation.  His courses will include a blend 
of core courses and vocational experiences. 
Brody needs to maintain a 2.5 GPA and 
complete college prerequisites to obtain 
admission to a post-secondary program in 
auto mechanics. Junior year, linkages will be 
made for job shadowing/work experiences in 
auto mechanics. 
 
Jamie will obtain a high school diploma with 
his class. He will receive resource support in 
organizational skills, including work 
completion. He will take electives available to 
all students (personal development, industrial 
tech., and computer skills) to develop 
interests and abilities for future work. He 
currently has 32 of 46 required credits. 
 

Annual 
Measurable 
Goals  

• Current academic achievement and 
functional performance is described and 
goals are prioritized and linked to 
transition needs. 

• Each goal is considered and identified in 
terms of linkages to post-secondary 
expectations for living, learning, and 
working. 

• Each goal must be linked to living, 
learning, or working. It may be linked to 
more than one. 

Current functioning: Adam researched a 
variety of careers using the Occupational 
Outlook Handbook. He can verbally describe 
what he likes about the careers he studied, 
and indicate his preferences. Adam 
demonstrates and describes job seeking and 
job keeping skills in the school environment, 
but he has no experience exploring careers in 
the community setting and had little 
experience practicing basic job-seeking and 
job-keeping skill in generalized settings. 
Students at Anywhere High School who 
explore work sites in the community typically 
score satisfactory or above on all job-seeking 
and job-keeping skills on the Work Experience 
Employer Rating Scale (WEERS). 
 
 
Goal: In one year, Adam will demonstrate job-
seeking and job-keeping skills necessary to 
receive a satisfactory rating on 100% of items 
on the WEERS for at least 2 consecutive 
weeks from 4/6 employers at a community-
based work site. 
____Living  _____ Learning _____  
Working 
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TRANSITION THROUGHOUT THE IEP 
 

Section Explanation Example 
Services • Services should be designed based on 

the long-term outcomes desired by the 
student and family. These could include 
specially designed instruction, 
community experiences, linkages, and 
development of work and other post-
high school living objectives. 

Instruction and Community: Two hours of 
specially designed vocational instruction are 
provided daily in a special education 
classroom and two hours of vocational 
training are provided daily in a work site (120 
min/day SE, 120 min/day community). 
 
Community and Development of work: The 
special education teacher oversees a 
community-based vocational placement two 
periods per day (120 min/day community). 
 
Specially Designed Instruction: Adam will 
receive reading instruction on decoding skills 
60 min/day in the special education 
classroom. 
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Student Demographic Sheet: This sheet is used to communicate changes in student data to AEA 11 
Regional Office Staff. 

 
 

 
 

STUDENT DEMOGRAPHICS 
Last Name:  

     

 
 First Name: 

     

 
Birthdate:  
 

     

 
Sex: 

     

 
Grade: 

     

 
Ethnicity: 

     

 
Parent Name:  
 

     

 
Parent Type: 

     

 
Student lives with: yes (

     

) no (

     

) 
Address:  

     

 
City, State: 

     

 
Zip: 

     

 

Phone:  (H) 

     

 
(Work/Cell) 

     

 
E-mail:

     

 
Parent Name: 
 

     

 
Parent Type: 

     

 
Student lives with: yes (

     

) no (

     

) 
Address:  

     

 
City, State: 

     

 
Zip: 

     

 

Phone:  (H) 

     

 
(Work/Cell) 

     

 
E-mail:

     

 
Resident District:  
 

     

 
Resident Building: 

     

 
Attending District: 
  

     

 
Attending Building: 

     

 
Domicile District:  
 

     

   
Domicile Building: 

     

 
Basis of Enrollment: 

     

 
Program Model or Level of Service: 

     

 
SDO: 

     

 
Goal Areas: 

     

 
LRE: 

     

 
Category of Need:  

     

 
Served Status: 

     

 
EC Code: 

     

 
Gen. Ed. Teacher (Initial only): 

     

 
Support Service Provider(s): 

     

 
Special Ed. Teacher(s): 

     

 
Case Coordinator:  

     

 
Roster Change Date: 

     

 
Roster Change Code: 

     

 
Start Date: 

     

 
Annual Review Date: 

     

 
3 year Date: 

     

 
Exit Date: 

     

 
Exit Code: 
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Codes 
 
 

Early Childhood Setting Codes:  Ages 3 through 5 
 
 

Code Definition 

A1 The child attends a regular early childhood program for at least 80% of the time.* 

A2 The child attends a regular early childhood program for 40% to 79% of the time.* 

A3 The child attends a regular early childhood program for less than 40% of the time.* 

B1 
The child DOES NOT attend a regular early childhood program.  Special education 
services are provided within a special education class with less than 50% non-disabled 
children. 

B2 
The child DOES NOT attend a regular early childhood program.   Special education 
services are provided within a separate school (e.g., an Iowa School for the Deaf Day 
Program). 

B3 

The child DOES NOT attend a regular early childhood program.  Special education 
services are provided within a residential facility (e.g., Iowa Braille School residential 
placement, all educational services provided on the IBS campus with no non-disabled 
peers) 

B4 The child DOES NOT attend a regular early childhood program.  Special education 
services are provided within the child’s home/residence. 

B5 
The child DOES NOT attend a regular early childhood program.  Special education 
services are provided within a service provider location (therapy room in a school building, 
clinic, etc.) 

 
 
* “Time” means the total time the child spends in educational settings (preschool; therapy room; home, if 

educational services are provided there; etc.) 
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Disability 
Code Description 

AT Autism Spectrum 
BD Behaviorally disordered 
CM Communication disability 
DB Deaf-blindness 
DF Deafness 
EI Entitled individual 
HI Hearing impairment 
HJ Head injury 
LD Learning disability 
MD Mental disability 
OH Other health impairment 
OI Orthopedic impairment 
PD Physical disability 
SL Speech language 
SP Severely disabled 
VI Visual impairment including blindness 

 

Basis for Enrollment 
Code Description 

DE Dual enrollment 
FC Living in foster home 
GR Group home 
IP Directed by IEP 
JS Junior/senior rule 
LR Lives with relative 
OE Open enrollment 
PC Placed by court 
PI Private competent instruction 
PO In district due to Parent Option 
RD District resident 
RI Resides in Regent’s institution 
RP Residential placement 
ST Shared time 
WG Whole grade sharing 

  

Served Status 

Code Description 
B Both State and Federal Count Eligible 
F Federal count eligible 
N Not applicable 
S State count eligible 

  

Part B Roster Changes 
Code Description 

CAD Change in attending district 
CPI Competent private instruction with an IEP 
CRI Change in Roster Information 
CRD Change in resident district 

Part B Roster Changes, continued 
MAK Moved Residence to another AEA – Known to 

be continuing 
MGS Met goal, still served in special education 
PDS Service is discontinued at parent request, 

student still active 

  

Part B Final Exit 
Code Description 

CPN Competent private instruction, no IEP 
DEC Deceased 
DRO Dropped out 
GCP Graduated with Certificate - Completed IEP 
GRD Graduated, regular diploma 
MSK Moved Residence – Another State, Known to 

be continuing 
RMA Reached maximum age 
RRC Return to regular education, completed IEP 
RRT Return to regular education – IEP Terminated  
UNK Unknown 

  

Support Services 
AP Adapted physical education consultation 
AR Autism resource 
AS Audiometry 
AT Assistive technology or devices 
AU Audiology 
CO Consultation 
DI Deaf/hard of hearing instruction 
GC Counseling 
HH Hospital or homebound instruction 
HL Health 
HV Home Intervention (LRE Monitoring) 
IH Itinerant Hearing* 
IN Interpreter 
IV Itinerant Vision 

OH Other Health 
OM Orientation/mobility 
OT Occupational therapy 
PP Paraprofessional: Behavioral or Health 

Services provided 
PT Physical therapy 
PY Psychological 
SS Speech language 
ST Specialty resources 
SW Social work 
TA Teacher Associate: Academic services 

provided 
TM AEA Team Representation (psychologist, 

social worker, consultant) 
TN Transition 
TR Specialized transportation 
VN Vision instruction 
WE Work experience Coordination/Instruction 
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Performance Domains 
 

Domains Description 
 Academic  Grade level achievement of standards related to 

listening comprehension, oral expression, basic 
reading skills (reading comprehension & fluency), 
math calculation, mathematical problem solving, 
and written expression.  

 Behavior  Awareness of self, identification and expression of 
emotions, self-regulation, and interaction with 
others.  

 Physical  Gross motor skills, fine motor skills and mobility for 
learning, living and work.  

 Health  General condition of the body or mind, especially 
in terms of the presence or absence of illness, injury 
or impairments.  

 Hearing/Vision  The ability to perceive sound and/or the ability to 
see.  

 Adaptive Behavior  Everyday living skills (e.g., dressing, eating, 
toileting), or school functioning skills (e.g., meeting 
timelines, organization of materials) that a child 
learns in the process of adapting to his/her 
surroundings.  

 Communication  Receptive and expressive language (form, content 
or use). This includes, but is not limited to, 
language (social communication), vocabulary, 
speech sound production, voice (nasality), or 
fluency.  
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